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Abstract: Many teachers are excited about engaging in co-teaching to provide specialized education services to their
students with disabilities. This collaborative approach allows all students to stay in the public education classroom. Under
current law, there is no room for any child, and teachers and school departments help ensure that this model of inclusive
education is accessible to all students in the public education curriculum. The following defining characteristics identify

the unique relationship of co-teaching.
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Introduction

Collaborative teaching is a model that emphasizes collaboration and communication between all team members to meet
the needs of all students. However, group formation often varies from teacher to teacher and from school to school.
Despite the growing popularity of this service delivery model, the sector currently does not have a strong database on the
efficiency of this model. Research is limited to case studies, observations, survey studies, and reports from teachers
participating in the process. However, since the work is currently completed, there are many benefits presented in the
literature that include greater exchange of strategies among professionals, increased understanding of all student needs,
stronger teaching programs based on general educational content for students with disabilities, increased admission of
disabled students of their peers, and reduced professional fatigue. Within the collaborative textbooks, there are a number
of common themes that are important for this model to be used effectively. These themes focus on the need for

communication between co-teachers, administrative support, common philosophies, and planning time.

Students at all levels of education benefit from greater teacher attention in small group activities that enable alternative
assignments and co-teaching. Co-educational teaching is the most intensive and personalized instruction in the public
education system while increasing access to the public education curriculum while reducing stigma for students with
special needs. Students have the opportunity to increase their understanding and respect for students with special needs.
Students with special needs are more likely to continue teaching because teachers benefit from exchanging professional

support and teaching practices.

Co-teaching involves two or more certified professionals who contract to share instructional responsibility for a team
primarily with mutual ownership, pooled resources and collective responsibility for specific content or objectives in a

classroom or workplace. (Friend & Cook 2016)
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What is co-teaching?

Collaborative teaching is often seen as two academic professionals working together to work for a group of complex

students. The general teams of teachers found to be involved in teaching relationships are:

a. Specialists and General Educators

b. paraprofessional and a specialist or general educator

C. Two general education teachers

d. Speech / language pathologists and a specialist educator or general educator

e. Social worker and a special educator or general educator

f. Other support staff (volunteers) and special educator or general educator

g. Selected teachers (BE, music, arts, computers, foreign languages, etc.) and a specialist educator or general educator

These teams come together for a common purpose and generally meet a wide range of learners very effectively. These
teams may have a long-term agenda to work together (a full academic year) or short-term programs such as integrating a
unit or preparing students for certain skills (e.g., state testing, science program). For the purpose of this volume, although
there are many co-teaching relationships, the examples focus on collaboration between general and special education
teachers in the public education classroom. If you have other types of relationships in your school, think about how those

roles relate to those described.
What does co-teaching look like?

The literature explains that 5 types of co-teaching emerge when two professionals work together. Types of co-teaching
tools. These 5 models were introduced in the literature in 1993 and are being further refined and further developed by
researchers in this field. Keep in mind that the arbitral tribunal is not yet aware of the effectiveness of co-teaching, but
when the clear expectations and meaningful application of the skills of both educators are not clear, this model may be
ineffective in the eyes of the teachers involved and the increasing pressure to measure student learning. With this warning
in mind, this module will focus on how to increase the effectiveness of this model and provide tools used to increase

teacher satisfaction and a strong focus on student learning outcomes.
Co-Teaching Across the Grade Levels

How do these patterns differ at different age levels? Here are some things to consider about co-teaching at the elementary,
middle and high school levels. Finding time to plan an obstacle at all levels. The following discussion on various grade level

information is provided to help find time at the grade level.
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Elementary School

The primary advantage of co-teaching at an early level is that students with disabilities are usually taught by one teacher
and may visit other teachers for specialized tutoring. At the elementary level, the special educator can work closely with
that one teacher and meet the needs of a student. The disadvantage of co-teaching at the elementary level is that most
students with disabilities have disabilities in the reading area, and often reading is scheduled for all grades in the morning.
If the school employs only one or two special educators, it can be challenging to plan co-teaching in the reading area. One
thing teachers need to keep in mind is that collaboration with a teacher does not have to be the same every day or even 5
days a week. For example, teachers at this level have found greater success in trying to work 2 days a week in one
classroom and 3 days in another class the next week on the switch. Another strategy to consider at this level is a floating
planning period. If the special educator has a different planning time each day of the week, this system allows him to work

with general educators 4 days a week, but also offers planning sessions throughout the day instead of a specific period.
Middle School

If you are running a truly middle school, read the ideas. If your school follows the junior high model, it is a good idea to
consider the ideas recommended in the high school section. At this level there are a number of issues related to co-
teaching that focus primarily on student and teacher issues. For teachers, the primary issue ensures that "real"
collaboration occurs between content area teachers and special educators. In many middle schools, there is a team of
special educators and a team of 4 content teachers. In a strong, co-taught middle school setting, special educators are
appointed as members of the Intermediate Committee (usually by grade level). At this level, as is true at all levels, students
with disabilities included in the co-taught system should feel positive about themselves. Some ideas to address this may
include a resource period of once a day, in which students are given a 5-minute overview of the content they will be
learning the next day. For students at this level, positive self-esteem is very important, and it can be helpful to help

students feel like they are ahead of the class rather than behind their peers.
High School

At this level, this system is very accommodating to co-teaching and very challenging to plan. If your school uses a block
schedule, this system will be most beneficial with a learning environment for students with disabilities. However, for
special educators, this may indicate that they are limited in the number of classes that can be hidden in this type of
structure. Therefore, dividing the time between 2 blocks or attending one class 3 days a week and another class 2 day a
week. The other barrier that occurs at the high school level is the lack of intermediate planning. Often the structures in
many high schools focus on planning within content groups (which is also true in the junior high model), which sometimes
makes learning unsatisfactory and requires the special educator to work on multiple content teams. This discrepancy may
limit the planning time that the special educator may see with the general educator, and it may be a major barrier if the
special educator has limited content knowledge. One idea to consider at this level is to start hiring special educators with
content areas instead of disabilities that they should teach throughout the content areas. In this time of testing more
stocks, this type of system can provide a highly effective model for special educators to become competent in content areas
to ensure that students are successful in meeting state eligibility requirements. This type of system allows for greater
balance between specialist educators and content-specific teachers.
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Keys to Successful Co-Teaching

As with any teaching technique, the skill of the teacher is more important than the technique, otherwise important.
However, there are (at least) three important issues in co-teaching that teams should look out for before starting the

process. If you are currently co-teaching, you may want to think about these issues to refine what you are already doing.
1. Planning

This seems obvious, but co-teaching groups need time to plan and commitment to the planning process. If one teacher
shows up on time and the other always arrives late, this lack of commitment can hinder the team process. At a minimum,
teams need 10 minutes per lesson to plan (Deeger 2001). This figure was collected from teams that were not on their first-
year squad. So, in the first year, you may need extra time to plan. Groups should not start their planning period with child-
specific issues (e.g. the latest stunt a student pulled today), but they should focus on planning a lesson for the entire class.
Child-specific issues should be addressed throughout the planning process or after lesson planning is complete.

Remember, if no planning time is available, this will limit the types of co-teaching you can use in your school.
2. Relocation

It is important to consider the philosophy that two teachers work together. If one teacher believes that all students should
be included, that appropriate accommodation is necessary, and that another believes that having high standards is the
same for all students, these differences will greatly hinder the co-teaching process. Before embarking on the co-teaching
process, it is important to discuss your perspectives on things like honesty, quality, behaviour management and teaching

philosophy in order to become a competent team.
3. Evaluation

This area is one that does not follow the co-teaching approach in many private classrooms and many schools. If co-
teaching is going on throughout the school, a systematic approach should be used to assess both teacher satisfaction and
student learning with this model. If teachers work in a group setting, at least every 4 weeks, set aside a few minutes to
discuss two important questions: "How do we co-teach the needs of both teachers?" (For example, does the special
educator meet the needs of individual students, does the content teacher meet local and state standards, and most
importantly, "Are we doing good for all students?") Due to or not everyone can learn because the curriculum is being
modified, then these teachers need to talk about this issue and learn how to effectively deal with the needs of this student
and yet the whole class. If such issues arise, that does not mean that co-teaching should not continue, but changes and

changes should be the expected part of the co-teaching process.
Barriers to performance

Many things can stand in the way of effective teaching in general. However, some issues that are unique or important to

the co-teaching process are described below with some suggestions on how to deal with these issues.

© 2021,IRJET | ImpactFactorvalue:7.529 | 1S09001:2008 Certified Journal | Page 1925



\/, International Research Journal of Engineering and Technology (IRJET) e-ISSN: 2395-0056
JET Volume: 08 Issue: 03 | Mar 2021 www.irjet.net p-ISSN: 2395-0072

1. Time

Time to plan, time spent creating a school-level support structure for co-teaching, time spent preparing students and time
given to teachers to develop personal and professional relationships. All of these can greatly affect the co-teaching process.
This report does not mean that co-teaching should take more time, but initially, time should be set aside for students,
including students, to create a school and classroom that supports teaching groups. Leadership should guide teachers in
using this type of model or teachers should develop their own skills. It is important to do this type of structure throughout
the school, as tables for students with disabilities and co-taught groups should be created first, and then other activities
should fill around these important structures. No matter how creative, a certain amount of time or structure for this

process will affect the success of this model.
2. Quality Separation

The same applies to standardization, just as time and structure must be determined and planned before the start of a co-
teaching relationship. Co-teaching groups need to determine how students with different learning needs will be graded in
their classrooms before the semester begins. Other ideas for grading are given below, but the most important variable to
remember is to determine how students will be evaluated before the start of the semester instead of at the end of the

grading period.
3. Student Readiness

Many students with disabilities were not included in the general education curriculum even 10 years ago. They were often
pulled out and taught individual skills or curricula. It is important to remember that enrolling students in public education
co-educational institutions does not guarantee their success. One of the struggles that teachers at the higher level have to
admit is that many students with disabilities have a different education and may have large gaps in their knowledge base.
Just as teachers prepare themselves for a co-teaching relationship, a similar type of product may be needed to help

students with disabilities and students enrolled in a class with academic or behavioural gaps compared to their peers.
4. Teacher Readiness

Even in strong schools with strong teachers, opposition to the co-teaching model can occur because teachers are often
considered autonomous. The best way to address the school-level co-teaching model is to inform teachers (preferably
using a family model) that next year is co-teaching. Teachers should then be allowed collective autonomy to design models
or structures that work for them, but teachers should also be allowed collective autonomy to design working models or
structures that work for them using the collective responsibility that these structures display, showing how they are with
collective responsibility to ensure that all students are in their less controlled environment, using co-teaching to achieve

strong achievements.
5. High Stock Testing

The key issue for everyone at every grade level in each district is the issue of how co-teaching affects testing. As mentioned

earlier, the clear evidence does not indicate a conclusive outcome for co-teaching, but with it, it is necessary to consider a
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few things regarding the impact of co-teaching in the standardized assessment. First, any effort that is implemented must
be carefully and carefully planned to ensure the success of all students. For example, if 15 students with the same disability
are included in a classroom, co-teaching can occur, and how will this affect the other 12-15 students in that class? Research
clearly indicates that diverse learning communities are highly productive, but when we include students with multiple
disabilities, this factor is quickly forgotten. Second, is the co-teaching model implemented as a cost-saving effort, or in
some cases as a dumping model, in order to raise students' test scores? If students with disabilities are admitted without
adequate support, it is not only against the law, but will ensure the failure of the co-teaching relationship. Third, are
current assessments and data collected that reflect the purpose of the co-taught system? Whether co-teaching occurs in a
classroom or at the school level, data on the behavioural, educational, and social skills of all students should be collected
and continuously evaluated. If this does not happen, it is too late to wait until the local or state assessment indicates that
the students are failing. Fourth, as data is evaluated, school leaders should look at data and data. Are students going up for
the first time in a particular quarter? Students who are considered “at risk” but do not qualify for specialized services
repeatedly talk about their sense of success for the “first” time in “taught” organizations. Finally, ask the data and students.
In my work, gifted students reassure me over and over again that they like the classrooms they teach, but students with
behavioural challenges often say they “get into too much trouble” or “don’t want to be a double team”. In both cases, our
state or local estimates do not appeal to students; However, these are important to consider in all classrooms, but

especially in co-taught systems.

Conclusion

As with any educational practice, if implemented in a school that embraces the philosophy of admission, co-teaching can
be successful, teachers are given time to define their roles and continue to plan. In addition, students with disabilities
working in the co-taught system should be prepared for this service delivery change. Finally, administrators and teachers
need to develop tools to evaluate the success of all students in this model, measure their success, and make changes when
co-teaching does not work. In the following section, there are many tools to help you think about your school, your
classroom and most importantly your students, trying to create the most successful co-taught environment for all

students.
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